
EDUC 890 Class 5
Assignment 2 follow-up
Chapter 5—Purpose Statements



Assignment 2 follow-up

¡ Knowledge gap as research problem

¡ Block quotations—more than 39 words

¡ Times New Roman 12pt font

¡ Ellipses

¡ Quotation marks and punctuation

¡ Em dash



APA – Block quotations
¡ with errors:

Scruton (1996) explained that “no one should ever think of teaching as akin to training 

animals; children are very different from animals in a number of key ways, notably with 

regard to language ability, physical characteristics, interest in video games, petulance, 

and desire to please.” (p. 13)

¡ without errors:

Scruton (1996) explained that 

no one should ever think of teaching as akin to training animals; children are very 

different from animals in a number of key ways, notably with regard to language 

ability, physical characteristics, interest in video games, petulance, and desire to 

please. (p. 13) 



APA – Ellipses
¡ with errors:

Scruton (1996) explained that “children are very different from animals… notably with 

regard to language ability, physical characteristics, interest in video games, petulance, 

and desire to please… Children are also sometimes smarter” (p. 13).

¡ without errors:

Scruton (1996) explained that “children are very different from animals . . . notably with 

regard to language ability, physical characteristics, interest in video games, petulance, 

and desire to please. . . . Children are also sometimes smarter” (p. 13).



APA – Quotation marks and 
punctuation

¡ with errors:

Scruton (1996) suggested that “watercress”, “apples” and 

“potatoes” are commonly misspelled words.

¡ without errors:

Scruton (1996) suggested that “watercress,” “apples” and 

“potatoes” are commonly misspelled words.



APA – Quotation marks and 
punctuation



APA – Em dash
¡ with errors:

Scruton (1996) suggested – much to my amusement – that “watercress,” “apples” and 

“potatoes” are tasty.

¡ without errors:

Scruton (1996) suggested—much to my amusement—that “watercress,” “apples” and 

“potatoes” are tasty.

In APA style, em dashes—like these—set off an element added to amplify or to 

digress from the main clause and have no space before or after the dashes. 

They are longer than a hyphen or an en dash. An en dash is longer and thinner 

than a hyphen yet shorter than an em dash and is used between words of 

equal weight in a compound adjective (e.g., Chicago–London flight).



Chapter 5
• Identifying the purpose

• Quantitative vs. qualitative purposes



Identifying the purpose

¡ Look for ‘clue’ words:
¡ “The purpose/goal/aim of this study...

¡ Look for key decisions:
¡ Focus (topic)
¡ Intent (what to learn about topic?)
¡ Framework
¡ Participants
¡ Setting

The purpose of this study was to examine the relationship between 
cultural awareness and client satisfaction for counselors in an urban 
city.

The purpose of this study was to explore counselors’ stories of 
developing cultural awareness in one urban support clinic.



Quantitative purposes…

¡ Are specific and narrow

¡ Involve measuring 
variables (e.g. gender, 
age, enjoyment of video 
games) and explaining 
how they  relate to each 
other

Qualitative purposes…

¡ Are broad and general

¡ Focus on exploring a single 
complex concept (e.g. 
concept—trust; activity—
kayaking; process—learning 
how to play guitar)

Quant. vs. qual. purposes

*See figure 5.4 on p. 179*



Quantitative



What are variables?

¡ Indicators of characteristics (grade, age, income 
level) or attributes (how they feel, behave, think)

¡ Can be measured (e.g.  by participant-completed 
survey; observation and scoring of participant 
activity by a researcher)

¡ The measurements vary from one participant to the 
next (e.g. age)

*Theories explain and predict relationships amongst 
variables.

Quantitative



Types of variables

¡ Dependent (outcome) variable
¡ What the researcher is trying to predict or explain

¡ Independent (predictor) variables
¡ What the research expects will influence the outcome 

(dependent variable)

¡ Control variables
¡ Variables that might also influence the outcome 

(dependent variable) and so are also measured

¡ Confounding variables
¡ Variables that might also influence the outcome 

(dependent variable) but that the researcher does not or 
cannot measure

¡ *See diagrams p. 168-169!

Quantitative



Group work 1

• Consider the following research question:
• Do students who exercise in the morning behave 

better in class than those who do not?
1. Identify the dependent variable
2. Identify the independent variable
3. Imagine possible control variables
4. Imagine possible confounding variables

Bonus: 

• If the independent variable was a ‘treatment’ 
variable, how might the researcher design the study?

• If the independent variable was a ‘measured’ 
variable, how might the researcher design the study?



Group work 1 answers
• Do students who exercise in the morning behave better in class than 

those who do not?

1. dependent variable

1. Student behaviour

2. independent variable

1. Morning exercise (exercising or not exercising)

3. possible control variables

1. Classroom activity

2. Time of day of behaviour measurement

4. possible confounding variables

1. Type of breakfast

2. Classroom temperature

3. Students’ home situations/ experiences



Types of independent 
variables

¡ Treatment variables
¡ Researcher administers a treatment/intervention e.g. a 

morning exercise program; a medication

¡ Measured variables
¡ Researcher measures variables as they currently exist e.g. 

whether students walk to school or get a ride

Quantitative



Purpose statements…

¡ Indicate various types of quantitative intent:
¡ To describe trends for variables 

¡ (e.g. attitudes towards mandated testing)
¡ To relate 2 or more variables 

¡ (e.g. relating caregiver confidence to patient well-
being)

¡ To compare existing groups 
¡ (e.g. comparing autocratic vs. consensus-building 

leaders in terms of employee satisfaction)
¡ To test effect of a treatment

¡ (e.g. comparing parents assigned to communication 
vs. discipline training in terms of their children’s 
behaviour)

Quantitative



Research questions…

¡ Descriptive
¡ Single variable 
¡ (e.g. attitudes towards mandated testing)

¡ Relationship
¡ Two or more variables 
¡ (e.g. relating caregiver confidence to patient well-being)

¡ Comparison
¡ How two or more groups for an independent variable 

differ in terms of one or more outcome variables 
¡ (e.g. comparing autocratic vs. consensus-building 

leaders in terms of employee satisfaction and job 
retention)

Quantitative



Group work 2

• Complete question 3. on p. 188

• What type of research question? 
• Descriptive, Relational, Comparison?



Group work 2

• We considered…
a) The extent and direction of misperceptions about 

bullying as well as how much variation in perceived 
norms exists  
¡ descriptive

b) The degree of association between perceptions of 
the peer bullying norm and personal involvement in 
bullying
¡ relationship

c) The impact that might be produced by 
disseminating actual norms about bullying in 
adolescent populations.
¡ comparison



Qualitative



Identifying a central 
phenomenon

Rather than focusing on variables, qualitative 
researchers focus on a concept, activity, or process—a 
central phenomenon

¡ Concept: ethnic identify of Chinese Canadian 
immigrants

¡ Activity: a program that helps at-risk students re-
engage with school

¡ Process: teaching composing in a secondary music 
class

Qualitative



Purpose statements…

¡ Involve exploring a central phenomenon in order to…
¡ Describe themes
¡ Generate a theory
¡ Discover the essence of…
¡ Interpret a case
¡ Understand a group’s culture
¡ Describe an individual’s story

Qualitative



Purpose statements…

¡ Indicate qualitative intent:
¡ To explore a central phenomenon

¡ (e.g. describe classroom learning for 5 nurses in a sign 
language class)

¡ To use a particular conceptual framework
¡ (e.g. to explore meaning of academic achievement 

for Indo-Canadian community college students using a 
critical race theory lens)

Qualitative



Research questions…

Central research question

¡ Brief, general, specifies central phenomenon

¡ Often beginning with ‘how’ or ‘what’
¡ What is creativity for female athletes at Central High 

School?

Subquestions

¡ Greater specificity
¡ What is creativity during a game? During practice? How 

is creativity experienced by individuals? By the team? 
What are the contexts for creativity?

Qualitative



Group work 3

• Complete questions 5 and 7 on p. 188



Group work 3

• Complete questions 5 and 7 on p. 188

• Central phenomenon?
• Experience of homelessness amongst adolescents

• Central question?
• How is homelessness experienced by adolescents?

• Sub questions?
• How does gender shape these experiences?
• How is health perceived and experienced…
• How does current Canadian policy shape these 

experiences?



Homework

1. Fix and re-submit 
Assignment 2

2. Assignment 3
Questions????

3. Read Ch. 6


